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ABSTRACT 



This paper recounts the experiences of two very different 



teacher educators in Hong Kong and their ’’attachment experiences" 
(professional teacher educators going back to get fresh experience teaching 
in primary school classrooms with the intention of returning to careers 
training teachers to be primary school language teachers) . Their experiences 
are compared in terms of their preparation, classroom actions, and initial 
reflections. It is concluded that going back for a stint in the classroom was 
a useful and productive experience for both professional teacher educators, 
because it forced them to reevaluate some of their assumptions and beliefs 
and will inform their -future training of -teachers-;- This in turn will make 
them better teacher educators, thus making their students better teachers. It 
is suggested that any experience in the classroom is a good thing, but longer 
stints are likely to be more useful that short ones. (11 references.) (KFT) 
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Two teacher educators taught in primary schools as part of their professional 
development. They found that their previous roles in educational contexts had 
a profound effect on the ways in which they had experienced the attachment, 
and in their initial reflections on it. Their different perceptions led them to re- 
evaluate their experience. This paper reports and compares their experiences 
in terms of their preparation, their classroom actions, and their initial 
reflections. They argue that post-attachment professional discussion is 
necessary in order for professional development to take place in such a 
scheme. 
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Teacher education is a life long experience of professional development. However, once a 
person becomes a teacher educator, she has little chance to become a school learner again, to 
go back to classroom - teaching. This is described as a “ linear and fixed " process of 
professional development (Richert 1995:5). The school attachment scheme initiated by the 
Hong Kong Institute of Education aims to provide opportunities for the staff to go back to 
school and obtain ' recent and relevant ' experience of classroom teaching in local primary 
schools. The scheme was initiated as part of the professional development of the staff in the 
Institute. 

This paper compares two teacher educators 7 attachment experiences in school. The two 
educators share little in their training background and past working experience. One is a 
senior lecturer (Lecturer A in the following) with more than ten years ' experience as a 
language educator, and years of experience teaching English in schools around the world. 
The other, a lecturer (Lecturer B), joined the Institute in recent years with training as a 
classroom researcher. They hold different beliefs and perceptions about teacher education and 
language teaching. Nevertheless, they have been working together cooperatively and 
collaboratively in classroom teaching and academic research. Both feel they benefit from this 
working relationship as they challenge each other ' s opinions and share ideas, and 
subsequently obtain a different perspective in looking at issues and problems. Although they 
entered upon the attachment in two different ways, based on their own training background 
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and stages of professional development, both took attachment as a chance to reflect on their 
beliefs, and assumptions about teaching, learning, and teacher education; such reflection has 
been called for in the field of teacher education in recent years (e.g. Loughran and Northfield 
1996, Myers 1997). Their experiences are compared and described in the following sections: 
1) preparations for the attachment; 2) actions in the classroom; 3) implications and 
reflections. Their self-testimony about the experience in the schools is provided in parallel 
under each section. Comparisons are made to highlight the relation between types of 
attachment and teacher educators ' needs during different stage of professional development. 

2. Preparations for the Attachment 

Because of their different background, the two educators had their own motives and needs for 
participating in the scheme. This, in turn, prescribed the role they decided to take during the 
attachment. Lecturer A ' s reflection revealed this: 

On reflection, I see that I position myself still on the classroom teacher ' s 
side of the fence. I look back on my attachment from the point of view of an 
experienced schoolteacher. I have a postgraduate certificate in primary 
teaching, (as well as one in secondary teaching) and have conducted teaching 
practice supervision in Hong Kong primary and lower secondary schools 
since 1990. I have also taught in lower secondary schools in Asia, Malaysia 
and Brunei, where the lockstep systems are the same as those in Hong Kong 
primary and secondary schools'” I set out on the attachment, with some 
misgivings about what I could learn about primary school teaching after my 
previous years of school teaching experience, and concerned about lack of 
appropriate materials for classroom teachers under the requirement of the 
English syllabus for primary schools. I decided that the most useful thing 
would be to develop materials. 

In this regard, Lecturer B wrote: 

When I first took the job in the Institute, I thought I had credentials for it. I 
held a Ph.D. with five years ' experience in classroom research, specifically 
in the area of teachers ' classroom behavior and the interrelationship 
between their behavior and second language development. I was familiar with 
classroom research methodologies'” I had experience teaching English in a 
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university for a few years and I had also taught in secondary English 
classrooms before. I thought, therefore, that classroom teaching was nothing 
new to me both as a teacher and a researcher. However, after I took the 
position as an educator of primary English language teachers, my previous 
teaching experience and training did not seem to count. I was completely 
novice in a sense as I had no first-hand experience in primary schools. I was 
not familiar with the local educational system nor the overall socio-cultural 
context of Hong Kong’" All these factors had bothered me. That was the 
reason that I was longing for a chance to go into local schools, to experience 
as a teacher, rather than an observer/supervisor as I had been doing in the 
past three years, the lively and dynamic atmosphere of primary classrooms. I 
was longing to see if my beliefs and assumptions about language teaching and 
curriculum change were practically possible or feasible in my own classroom; 
and if I could be a good primary English teacher myself as I had been 
teaching and expecting my students to be. 

Their different motives and needs led to the two different ways they arranged their 
attachment. Lecturer A, who had been in the Institute for quite a long time took the initiative 
of making her own arrangement. She wrote: 

Rather than wait for a system to be imposed on me, I decided to be pro-active 
and arrange an attachment for myself My first concern was that the Institute 
might set up a system which would include inviting “good " schools and 
“aided " schools to take staff on attachment. Pupils in these schools come 
from relatively privileged homes and many speak English as a second 
language. This could prevent us from developing a true picture of the demands 
made upon our pre-service and in-service primary school teachers. I think that 
it is important that the Institute reaches out to the ordinary government 
schools where most of our student teachers will go to teach’’’ My second 
concern was personal - the time factor, which is documented in literature in 
relation to working in schools (e.g. Galton 1989, and Scott and Burke 1995). I 
did not expect that any allowance would be made for the workload that we 
already carried, but that the attachment would be a hastily set-up addition. 
Subsequently, my suspicions were confirmed on both counts’’’ However, by 
then I had already made my arrangement. I borrowed the class of one of my 
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